The motivation of school learning and the teenagers’ value horizon  by Lăzărescu, Mihaela P.ăişi
Procedia - Social and Behavioral Sciences 33 (2012) 801 – 805
Available online at www.sciencedirect.com





Sciences Procedia - Social and Beh vioral Sciences  0 (201 ) 000–000 
www.elsevier.com/locate/procedia
PSIWORLD 2011 
The motivation of school learning and the teenagers’ value 
horizon 
Mihaela PăLúi Lă]ărescu *
University of Piteúti, 1Târgul din Vale Street, Piteúti, 110040, România 
Abstract 
The objective of research is represented by the elaboration of an hierarchy of the motives  of school learning and of 
the variables which mediate this hierarchy. The analysis of results showed that the differences found in the hierarchy 
of the learning motives are due to the differences of gender, age, school performances and to teenagers’system of 
values. As a conclusion, there is a biunivocal relation between the motives of learning and the variables age, gender, 
school performance and the system of values of the pupils teenagers. 
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1. Introduction 
The success in school activity is not only the result of certain aptitudes and capacities being well 
known the fact that pupils with superior intellectual capacities do not always distiguish through school 
performances. The question which arises in this context is: what determines a pupil to attend a school, to 
learn, to meet the requirements and school stringencies and another pupil not to do the same thing? 
The identification of the factors which trigger the learning activity, which support it for a period of 
time despite the more or less difficult obstacles to be outrun, which orient it towards certain goals, which 
allow its continuation if the goals are not immediately attained, or which stop it at a certain moment, 
implies the hierarchy of the reasons of learning under a qualitative and quantitative aspect.  
To be motivated for school learning expresses at the behavioural level a dynamogenic, mobilizing 
condition directed towards the attainment of certain goals, which is defined by phrases like ca „interested 
* Corresponding author. Tel.: 0040-348-453-350; fax: 0040-348-453-350. 
E-mail address: mihaelapaisi@yahoo.com. 
© 2012 Published by Elsevier B.V. Selection and/or peer-review under responsibility of PSIWORLD2011
Open access under CC BY-NC-ND license.
Open access under CC BY-NC-ND license.
802  Mihaela Pa˘is¸i La˘za˘rescu  / Procedia - Social and Behavioral Sciences 33 (2012) 801 – 805M. Paisi Lazarescu / Procedia - Social and Behavioral Sciences 00 (2011) 000–000 
in...”, „desire to learn”, „ impulse towards...”. The pupil is involved in the learning tasks, is oriented 
towards finalities, to the utmost extent in consciousness. Not to be motivated for learning expresses the 
absence of the desire for learning, of the interest to assimilate information and especially passivity and 
lack of spontaneity, even refusal and isolation towards any educational activity (Neacúu, 1978). 
The motivation of learning consists of the totality of reasons which, in their quality of internal 
conditions of personality, determine, orient, organize and potentiate the intensity of the learning effort. 
Ausubel considers that three basic components can be identified in the structure of school motivation 
(Ausubel &Robinson, 1981). 
An analysis of the school learning motives accentuates the existence of the following categories of 
motives (Vintilescu, 1977): cognitive motives  – curiosity, the interest for a domain, a school subject, the 
pupils’ desire to know and to obtain information in different fields, affective motives -love and respect for 
the parents, the feeling of duty towards them, the desire to bring joy to them, the sympathy and respect for 
the teachers, the fear for the punishments inflicted by the parents, the anxiety determined by the rigid 
attitude of certain teachers, the feeling of shame or regret towards teachers, parens or schoolmates, social 
motives– the tendency to accumulate information to be at the same level with the others, the interest to 
get a certain advantageous social position, to gain recognition as well as motives of collaboration and 
reciprocity, professional motives- the desire to be capable in the future profession, the interest in the 
subjects implied in the future profession or the desire to attend certain school/faculty etc.  
Maslow (2008) interrelates the concept of motivation to that of satisfying one’s needs and builds an 
hierarchy structured on five levels, self-actualization being at the highest level, defined as „the desire of a 
person to become what he can be”.  
The analysis of the real motivation of a person implies also to analyze the system of values which 
orients behaviour in a direction or another. Value is an orientation towards a whole class of goals, 
considered  important in an individual’s life. A person is motivated to orient towards a certain activity 
according to the interiorized values-economic, aesthetic, theoretical, political, social, religious.  
Once the value is interpreted, consciously or unconsciously, it becomes a standard or a criterion which 
guides action, which maintains and develops the attitude towards the object or situation, which justifies 
personal or others’actions and attitudes, to which moral personal or others’ estimations pertain to. Values 
can be instrumental which refer to preferable means or modalities of behaviour and final which refer to 
the major goals of existence (Rokeach, 1970). 
2. Objectives 
The research having an ascertaining character had as objectives the identification of the structure of the 
learning motivation at teenagers, of a hierarchy of the learning motives at teenagers of different ages and 
gender and the identification of certain mediative variables of the learning motives at highschool 
teenagers.In this context we have assumed that during adolescence the axiological support of the 
hierarchy of  school learning motives differentiate according to age, gender and school results. 
3. Method 
3.1. Participants  
The group of subjects had been formed from  105 teenagers – highschool pupils, 43 boys and 62 girls, 
between 14 – 18 years, 51,5 % from the urban area and 48,5% from a rural background and with weak 
school performances (21%), intermediate ( 27%), good ( 29%) and very good (23%). 
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3.2. Instruments  
Sample – The learning motives for the identification of the categories of motives – social, cognitive, 
affective, professional, self-actualization –  includes  a  set  of  50  items  (10  items  for  each  category  of  
motives) the subjects have to rank according to the conferred importance in their learning activity.  
Rokeach Value Survey includes two distinct sets of values – instrumental values which refer to 
preferable means or modes of behaviour and final(terminal) values which refer to desirable end-states of 
existence. 
3.3. Procedure 
The participants filled up the questionnaires in two stages, respecting the administration requirements 
presented at the beginning of each instrument. The administration has been made in a group, in the variant 
pencil-paper while for the sake of confidentiality and in order to avoid desirable answers, pseudonyms 
have  been  used.  There  was  no  time  limit  for  the  filling  up.  As  the  subjects  were  pupils  and  as  the  
administration has been made within a school context, the activity developed with the agreement of the 
school board. 
4. Results 
The identification of the structure and of the hierarchy of the learning motives has been performed on 
the basis of a descriptive statistical analysis of the arithmetic mean of the ranks conferred to the five 
categories of learning motives analyzed according to age, gender and school results categories. For a 
facile analysis of the results, we present then the results obtained according to the variables taken into 
consideration. 
Table 1. The hierarchy of learning motives according to age categories 
Categories of motives 14-15 years 15-16 years 16-17 years 17-18 years 
Social 19,1 17,2 14,2 14,3 
Cognitive 21,1 22,5 21,8 20,3 
Affective 11,5 21,7 18,4 14,5 
Professional 10,3 14,4 18,2 10,5 
Self-actualization 20,7 12,5 19,8 18,3 
Analyzing the average ranks of the categories of motives, it can be shown that there is an hierarchy of 
the learning motives but the existing differences within the hierarchy are insignificant during adolescence 
regardless of the chronological age of the investigated subjects. We have noticed  rank 8,3 for the self-
actualization motives specific to adolescence and an inferior rank – 20,3 conferred to cognitive motives 
which can explain the low grades obtained by highschool pupils at the baccalaureate exam. Even if 
subjects of 14/15 years of age consider self-actualization motives less important (rank 20,7 – the last in 
the hierarchy), affective motives occupying a superior rank (11,5), at the level of the sample of subjects 
they are those which direct and support the learning activity to a great extent. 
Near the end of the analyzed age period, which coincides with the completion of the highschool 
studies, professional motives begin to diferentiate (rank 10,5) and self-actualization motives (rank 8,3), 
the average rank of these categories of motives being decidedly superior as compared to other age 
categories. In order to confirm the differences, the Mann- Whitney test has been applied for different 
samples, obtaining significant differences between the  subjects of 17-18 years who chose self-
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actualization motives and those who chose cognitive motives ( the value of Z for self-actualization 
motives Z= - 2,001, p=0,04; value of Z  for the cognitive motives Z=- 0,626, p=0,531). 
As regards the dynamics of the learning motives, we have noticed a differentiation in terms of gender. 
Boys confer the first place to cognitive motives (rank – 9,8) and to professional ones (rank – 11,2) which 
occupy a superior place even at minor ages (14/15 years). Girls chose affective motives to the utmost 
extent (rank - 10,5) and social motives (rank – 12,4). 
The subjects of the two samples appreciate cognitive motives(Z=-1,42, p=0,15) and professional 
motives (Z=-1,22, p=0,22) differently. 
Table 2.The hierarchy of the learning motives according to school results 
The hierarchy of the learning motives differentiate significantly according to the subjects’ school 
results. Whereas pupils with good results chose self-actualization motives predominantly (rank – 7,2), 
professional (rank - 9,6) and cognitive (rank - 10,9) pupils with low school results confer in the hierarchy 
of motives superior ranks to social motives (rank - 11,7) and affective (rank – 10,3). Significant 
differences have been obtained between the self-actualization motives of the subjects with low school 
results (Z=0,663, p=0,506) and those of the subjects with very good school results (Z=-1,223, p=0,234).  
The analysis of the learning motives hierarchy in terms of the axiological support has been performed 
on the basis of teenagers’ options for the first and last three places of the instrumental and final system of 
values contained in the Rokeach Value Survey. 
Performing an analysis of the hierarchies of values within the categories of motives, we have observed 
that honesty and sincerity are considered preferable modalities of behaviour (with ranks average 7,82) by 
those driven by affective motives in learning. Discipline and dutifulness constitute first rank values for 
the teenagers whose learning activity is dominated by cognitive, professional and self-actualization 
motives (ranks average 7,02, respectively 7,32 and 8,6).The less appreciated end values by the whole 
sample of subjects are: the contemplation of the beautiful and art (average rank-17,4) and entertainment 
(average rank-14,8). Significant differences of value orientations have been identified between between 
the end values: interesting profession (Z=-1,486, p=0,137), creativity (Z=-1,873, p=0,061), love (Z =-
1,280, p=0,201), friendship (Z=-1,320, p=0,187), health and independence (Z=-1,322, p=0,186). The 
calculation of the value Z and of the significance threshold of the Mann-Whitney test for the final value 
orientations on categories of motives indicats relative differences: honesty (Z=-1,932, p=0,12), exigency 
(Z=-1,654, p=0,09), responsibility (Z=-1,588, p=0,12), tolerance (Z=-1,626, p=0,05). 
Being interested by the fact if there are any correlations between the learning motives and the value 
orientations, a correlation analysis of the obtained results has been performed. The calculation of the 
Spearman’s rank correlation coefficient emphasized a significant positive correlation between the 
variables cognitive motives and intellectual satisfaction (r=0,229, p=0,001), between the variables self-
actualization motives and responsibility ( r=0,201, p=0,001) and between the variables affective motives 
and friendship (r=0,301, p=0,001).
Categories of motives Low school results Intermediate school results Very good school results 
Social 11,7 14,8 15,6 
Cognitive 24,5 16,7 10,9 
Affective 10,3 17,5 23,6 
Professional 13,2 12,2 9,6 
Self-actualization 18,9 13,6 7,2 
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5. Discussion 
The analysis of the learning motivation accentuates different levels of adolescent pupils’ involvement 
in the process of school learning. Each level implies a certain attitude of the pupils in relation to the 
educational process which reflect itself in school success indicators. Motives and learning scopes can be 
identified at each level, which reflect the capacities and aspirations of the pupil. Teenagers’ option for 
instrumental values emphasizes the fact that sincerity (honesty) constitutes a primordial value for all ages 
(rank – 7,4), and trust in God lay on the next place (rank – 10,6).General knowledge (rank - 15,8), 
altruism (rank – 16,2) and tolerance (rank – 17,9) lay on the last places.  
In the hierarchies performed on final values, as desirable end-states of existence, the superior rank is 
obtained by the achievement of an harmonious family (rank 6,09). The superior rank motives chosen by 
these adolescents are the social ones (rang 13,5), and the low rank ones are the self-actualization motives  
(rank – 24,2). The analysis of options according to the categories of motives included in the questionnaire 
underlined the fact that the value appreciated by the teenagers socially motivated is docility, 
submisiveness, obedience (rank – 14,2), by those cognitively motivated dignity (rang - 13,4), by those 
affectively motivated the achievement of an harmonius family (rank – 14,1), and for those motivated by 
professional, achievement and by self-actualization, the appreciated value is the obtaining of professional 
satisfactions (rank – 8,6 respectively 9,2). 
From the point of view of school performances we have observed that the system of values of the 
pupils with very good school performances is dominated by values like honesty (rank – 7,7) and 
dutifulness (rank – 8,8). This observation also explains the subjects’ dominant option for self-
actualization, professional and cognitive motives. Pupils with low school performances whose learning 
motives are social and affective have a value system in which faith in God and docility occupy a superior 
rank ( 7,9 respectively 8,4). 
6. Conclusion 
The motivation of learning at teenagers represent a relatively constant structure, and within this 
structure, the different categories of motives represent a certain weight, according to the variables of age, 
gender and school performances which determines a certain hierarchy. The dynamics of the hierarchy of 
the learning motives is the result of the configuration of the system of values of each adolescent. By 
means of the interiorization of an adequate system of values, one can have a learning motivation which 
will lead to school and professional performances. In the equation of school performance, beside 
aptitudes, skills and knowledge, motivation and the system of values of the learner have a significant 
importance. 
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